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School Information

School Profile

School Overview

The evaluation team has reviewed and accepted this
portion of the school’s reflections, which has supported
their understanding of the school’s unique context,
history, and aims for learners.

The evaluation team has reviewed and accepted this
portion of the school’s reflections, which has supported
their understanding of the school’s learners and community
members.

CIS Community Survey

Response to Recommendations and Standards from
Prep Visit

The evaluation team has reviewed and accepted this
portion of the school’s reflections, which has supported the
team evaluators’ understanding of how the school has
interpreted and acted on the survey findings.

The evaluation team has reviewed and accepted that the
school has made good use of the recommendations made
during the preparatory evaluation visit, using them to
shape their school improvement work.

Evidence shared in the school’s report and during the
preparatory and team visit, observed by the evaluators,
and voiced in discussions with community members
indicates that the school meets the Team Evaluation
criteria for all core standards and has reflected on selected
Future Aspirations Questions, relating to Global
Citizenship, during the self-study period.

Financial Information

The evaluators have reviewed the school’s financial
information and explored this further during the Team
Evaluation Visit. This additional information has been
accepted as evidence of sustainable financial management
and planning practices.

Acronyms used:
BYOD (bring your own device)
JPD (Joint Practice Development)

PSHEE (personal, social, health and economic education)

ECA (extracurricular activities)

MOEHE (Ministry of Education and Higher Education)
CFL (Curriculum for Life)

3Rs (Respect, Responsibility, Resilience)

Prep (Preparatory Criteria)

Team (Team Criteria)

AUP (Acceptable Use Policy)

Al (artificial intelligence)

SMT (Senior Management Team)
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Evaluator Responses by Project

Project 1 - Year 6 to Year 7 Transition

Project Design

The Year 6 to Year 7 Transition project established and refined a cohesive transition process from year 6 to year 7 at
QIS. The self-study report set out how the process has been tailored to fit the current student body and school context.
This customised approach aligned with the specific needs of the student population, specifically to prepare students for
the rigours of secondary school by building the independence required for academic success and elevating student
agency. Supported by leadership and carried out by an enthusiastic committee, QIS’s JPD process was also utilised to
create a common vision for the project. The project will continue to develop after the self-study phase and acts as a
natural first step to support QIS in considering additional future transitions that could be strengthened across and
beyond the school.

The project aligned with QIS’s strategic goals of supporting students' smooth transition and sense of inclusion. During
the team visit, stakeholders explained how the QIS values to support the success of every child and make them feel
happy, healthy, and valued underpinned the transitions work. The transition project committee designed the transition
system to effectively support instructional and leadership staff, with a focus on targeted professional development that
amplified a consistent implementation of the transition process. As a result, there was evidence of an increased
visibility of co-teaching, peer observations, and learning walks to ensure a smooth transition for year 6 students.

Project Outcomes

The project resulted in the implementation of an expanded and enhanced transition system to support QIS students
moving from year 6 to year 7. Staff from across both school sections participated in designing and delivering the
process, which now begins as early as year 4 with students having frequent opportunities to develop the competencies
and skills needed to thrive in secondary school. The process has the flexibility and scope to directly impact students’
learning, digital citizenship, intercultural learning and social inclusiveness, with the promotion of continual and relevant
professional development for staff contributing to the consistent implementation of this comprehensive process. At the
time of the visit, the timeline for full implementation had been finalised, with the project team and school leaders
articulating that they feel they are now ready to consider refining other transitions processes across QIS.

It was evident in the self-study report and during the team visit that the transition project team has been highly
motivated, and that committee members' expertise, experience, and contextual understanding have guided the project
towards a successful outcome. Meaningful collaborative opportunities have been created between colleagues from
different year levels, contributing to both the programme development and sustainability of the initiative. The project
design and review cycles developed during research and implementation were purposeful and the team utilised
constructive feedback from staff across various school divisions and sections and from students who had recently
completed year 6 to 7 transition. The expanded transition model has resulted in the development of enhanced access to
comprehensive guidance services for students.

In reflections included both in self-study documentation and shared in conversations throughout the team visit, there is
the recognition that students entering QIS as new students in years 7 and 8 might require further scaffolding as a part
of the transition process beyond the current orientation programme. There was awareness from staff, parents, and
students that continuing to balance increased expectations in the build-up to transition would be beneficial and further
strengthen the current programme. Also, continuing to support parents with understanding the QIS culture and the
curriculum at all transition points across the school, particularly those parents new to the school, would supplement the
strong home-school partnerships that exist at QIS.

Summary

The transition project has been innovative and will be impactful at QIS for years to come. The project has aimed to
clarify and communicate current programming related to student transition, specifically in the move from year 6 to year
7, where students join a new division of the school. The project group and JPD teams involved in its creation have
developed systems that will allow for early identifications of trends and interventions to support student achievement
and well-being as they transition from one school section to another, ultimately improving student performance and
learning outcomes. Staff are dedicated in their desire to support the learning needs of students, and promoting and
valuing a culture of care was referenced in conversations with all stakeholder groups. This commitment has enabled a
firm foundation to be prioritised to systematically implement and embed an approach to the transition that is appropriate
and feasible in the short-term, while further considering the long-term opportunities to enhance various transition points
across QIS. A focus on the understanding of these transition points, and their associated procedures, among all
members of the community is an area for further development that will create a seamless learning experience that
prepares every child at QIS for a successful future.
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Commendation

Recommendation

Project 1 - The transition project group and JPD teams
for the depth and quality of the year 6 to 7 transition
process, which meaningfully steers students into
building the skills and competencies needed to
successfully transition academically and socially across
divisions at QIS.

Project 1 - The senior management team and teachers
continue to identify and define the various transition points at
QIS in order to strengthen the school’s systematic approaches
to supporting students at each of these transitions.
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Evaluator Responses by Project

Project 2 - Student Leadership

Project Design

The Student Leadership project objective was to develop leadership attributes in as many students as possible.
Several notable intended impacts were surfaced in both the self-study report and in conversations during the team
visit, including:

The development of a leadership mindset for all students;
Increased student-staff collaboration, with students taking on more ownership;
Stronger and more widespread student confidence and self-esteem;
Increased student involvement in extracurricular (ECA) groups;
Bespoke resources used for planning and feedback/reflection, such as:
o Persona life skills and PSHEE curriculum
o  School-generated Curriculum for Life
o Questionnaires and surveys
o Values audits

The project set out to transform and unify school identity and culture for all stakeholders. The JPD team monitored
progress towards each project design priority through survey and feedback strategies. Staff shared that they felt the
leadership project design was appropriate for QIS student needs, specifically: being prepared for life and taking
ownership of their learning. The Student Leadership project design aligns with QIS strategic plan objectives in actively
identifying future leaders and supporting their development; developing global citizenship and intercultural learning
(GCIL) competencies; facilitating opportunities for all students to develop their leadership skills and attributes; and
enhancing student voice at all levels. The QIS-created Curriculum for Life, the adapted PSHEE curriculum, the values
table, and the Secondary School learner profile helped staff deliberately embed GCIL attributes into the learning
through the lens of leadership.

Project Outcomes

The student leader reflection video clearly articulates the impact of leadership training that has built confidence,
empathy, communication skills, and risk-taking in QIS student leaders. Students shared successes in leading their own
teams, setting their own goals and timelines, and liaising with faculty as equals. Their desire to create a student
leadership network across Qatar was an indication of their belief that they could make an impact in the broader
community.

A well-designed, well-executed framework, plus clear leader responsibilities are in place. There is evidence of the
deliberate embedding of leadership qualities across curricula and divisions to continually reinforce a leadership mindset.
The number and variety of leadership offerings to entice more student involvement has been increased, resulting in
more trained students with roles of responsibility, including the planning and facilitation of several school presentations
and events. Older student leaders mentor younger students, and some student leaders mentor their peers. As QIS has
expanded leadership opportunities from years 5 and 6 up to year 13, they have added breadth to the project. A
structured interview process for students seeking to be in leader positions ensures quality control. The alumni group,
Student Reach, plans and leads events and initiatives in the community and invites QIS students to participate. A wide
and varied range of ECA clubs is offered to entice students into leadership roles. Well planned feedback and reflection
cycles monitor work and prepare for next step actions. The addition to the reporting style now includes student
development of 3Rs (respect, resilience, and responsibility). Succession plans are in place to ensure consistency and
continuity. There is broad stakeholder positivity to build a school culture supporting student leadership, with the parent
survey indicating a strong, noticeable impact on their child’s confidence and self-esteem. The project has addressed
with quality the chosen future aspirations: A3ii, C6i, C2ii.

Moving forward, staff should keep in mind that students might be overwhelmed with multiple leader responsibilities,
and scaling back tasks might be warranted. Student leaders can continue growing their skills and responsibilities, with
specific attention on cultivating mindsets to understand their identities as leader. To do this systemically, staff should
keep a focus on embedding and expanding the teaching of leadership skills in all curricular areas.

Summary

The Student Leadership project is well-planned, documented for consistency and continuity, and successfully
implemented, building a solid blueprint for continued growth and success. Current student leaders praise the programme
for developing them as confident planners and communicators; encouraging them to step out of their comfort zone; and
embracing risk-taking. Although the formal programme begins in years 5 and 6, multiple lower years Primary staff have
started modified leadership development with their young students.
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creative individual.

QIS is guided by the 3Rs of respect, resilience, and responsibility. This project expanded on them by identifying
attitudes, mindsets, and skills for students to add to their leadership toolbox. Since the school stresses the importance of
the 3Rs, student development of them has been added to the reporting platform. QIS has built a culture of student

leadership through a wide variety of ECA opportunities which cross over into other initiatives and projects.

It is obvious that the creators of this initiative have given innovative thought and deliberate planning to ignite student
passion and interest, making this leadership enterprise the success it has become. It is anticipated that QIS will
continue to broaden and deepen this project to further develop every QIS student into a confident, capable, and

Commendation

Recommendation

Project 2 - Senior management team, Student
Leadership project team, and JPD team for their
innovative student leadership initiative and myriad
opportunities that encourage passionate student
involvement and leadership development.

Project 2 - Students in leadership positions for their
diligence and enthusiasm in modelling and applying
leadership skills and qualities that help students
successfully carry out their responsibilities and inspire
their peers.

Project 2 - The Curriculum for Life team for creating
and delivering a course that explicitly targets the
qualities deemed imperative for students that develops
them into intelligent, empathetic, and globally minded
adults.

None at this time.
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Evaluator Responses by Project

Project 3 - Digital Citizenship

Project Design

The introduction of a bring your own device (BYOD) programme, in line with the school's focus on global citizenship,
warranted the creation and implementation of a digital citizenship framework. Planning for the development of the
digital citizenship framework was done through consultation of the UK PSHEE Association curriculum, the Qatar MOEHE,
and took into account the school’s diverse community and cultural sensitivity. Leadership dedicated time and allocated
Primary and Secondary JPD with foci designed to suit the needs of each section. Teaching staff who committed to the
project goals facilitated the implementation. Some resources were allocated to implement e-safety practices including
upgraded Wi-Fi network infrastructure and basic professional development for staff digital citizenship.

The Primary Improvement Plan prioritised digital citizenship through integration in PSHEE; implementation of the new
framework; promotion in the ECA programme; and consideration of MOEHE priorities. The Secondary Improvement Plan
prioritised digital citizenship through the creation of the CFL programme designed to develop life skills; enhancement of
the ICT curriculum; and the establishment of a JPD group with a focus on AI. The school 's Digital Citizenship project is
well aligned with each of the QIS Core Values, Building Futures vision, and expanded 3Rs adapted for digital citizenship.
The following standards were identified in the school report for project design: C3i (Prep), C3iii (Foundation), C3iii
(Prep), D6i (Team), D6ii (Prep), D6iii (Prep) are well aligned; and C3iii (Team), C3iv (Future Aspirations), D6i (Future
Aspirations) have a good foundation and require further development.

Project Outcomes

Students vocalised their knowledge of digital citizenship, expressed feeling safe using technology, and articulated the
meaning of a digital footprint. A digital citizenship policy and curriculum have been designed to meet the school’s needs
in a standalone structure through Primary PSHEE and Secondary CFL. Students attested to achieving a sense of
independence and ownership with the BYOD programme through independent research, working at their own pace and
accessing learning materials. Students asserted that elevated interactive activities where they could apply their digital
citizenship learning would be beneficial and engaging. The ECA programme launched a Content Creator club for Upper
Primary and selected students, guided by a teacher, are developing digital citizenship content for community sharing.
Student digital citizenship skill proficiency has begun with collaboration on documents, improvement of digital literacy
through research, communication, and some creative substitution activities. Parents have attended the provided Digital
Citizenship workshops. In Primary, Class Dojo is used to share student work, tips, and as a line of communication with
parents, and in Secondary, Google Classroom is used for teachers to share learning materials, students to complete
assignments and parents receive Guardian Summaries.

A digital citizenship framework has been established, and the themes are woven into the ICT curriculum. The BYOD
programme has been launched across years 4 to 13, supported by the BYOD Policy, ICT and Safety Usage Policy, and
parent and student Acceptable Use Policy. The school's enhanced digital safety measures include content filtering, app
restrictions, and a secure, student-authenticated Wi-Fi network. Student leadership was evident in the ICT ambassadors
which was launched this year promoting digital citizenship throughout the school by leading assemblies, teaching
lessons, and raising awareness.

The school might continue developing and implementing a systematic approach to reviewing apps for age-
appropriateness, privacy policies, and data sharing practices. Further development of the integration and embedding of
digital citizenship across the curriculum could be explored to achieve transformative student learning. Enhanced teacher
professional development on digital citizenship, with an emphasis on consistent modelling and practical, innovative
classroom application, could be beneficial. Further development on the safe use of technology within the ever-evolving
digital landscape could be explored to equip students for success in a technologically advanced world beyond their QIS
experience. Continued investigation and sharing of best practices for the safe, ethical, and effective integration of AL
tools could be considered to encourage student and staff empowerment in responsible Al use, maximising its learning
potential while mitigating potential risks.

Summary

QIS has established a foundation for its digital citizenship programme, supported by the BYOD programme and in line
with the school “s guiding statements and global citizenship objectives. The deep dive process, which engaged students,
teachers, and parents has resulted in a comprehensive digital citizenship framework, policy development, enhanced
digital safety measures, initiatives, parent workshops, and student leadership involvement. Addressing inconsistencies in
Al tool use, implementing a more rigorous app review process, and enhancing teacher modelling of digital citizenship are
essential next steps. The development of the integration of digital citizenship throughout the curriculum will support the
PSHEE and CFL programmes launched this year and cultivate student resilience in the face of evolving technologies,
empowering students to thrive both locally and globally. The Primary and Secondary JPD groups have led the beginning
of the school’s digital citizenship journey, and teacher training can now facilitate the widespread implementation of the
project so that it is sustainable and embedded in the curriculum.
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Commendation

Recommendation

Project 3 - The Digital Citizenship project team and JPD
teams for their research, planning, and implementation
of a bespoke digital citizenship curriculum to engage
students in meaningful discussions around topics that
contribute to their holistic development as global
citizens.

Project 3 - The ICT ambassadors and content creators,
under the guidance of their teachers, for their active
role in learning and promoting digital citizenship within
the school community by modelling learner agency to
raise awareness among peers about responsible digital
practices.

Project 3 - The senior management team continue to
empower teachers to model digital citizenship and its practical
application in the classroom to ensure consistent practices
and foster a positive digital culture within the school.

Project 3 - The JPD groups continue exploring and
implementing strategies for more meaningful integration of
digital citizenship in a cross-curricular approach to enhance
student engagement and promote a more holistic
understanding of digital citizenship.
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Evaluator Responses by Project

Project 4 — Environment and Sustainability

Project Design

The goal of creating a whole-school framework was based on contextually appropriate priorities related to
environmental sustainability. The framework builds on a nascent environmental programme by prioritising curriculum
development and extended opportunities for student leadership. There has been an age appropriate and
developmentally aligned approach to building an understanding of basic environmental principles, particularly by
leveraging a grassroots approach to embedding responsible behaviours. The project team has been comprised of
passionate and motivated individuals keen to make a lasting difference at QIS. The team’s leadership of key initiatives
embedded in the framework has empowered colleagues and students to identify and act upon opportunities for
sustainable change within the school. QIS has made clear the connection between global citizenship and intercultural
learning and its increased focus on environmental sustainability in the curriculum. The approach the project team has
taken to the whole-school framework aligns with local outcomes, including the Green Flag award criteria, and connects
to the wider external community. The QIS vision references Building Futures, which was highlighted by the eco-warrior
student group as a driving reason for their commitment to and passion for environmental stewardship.

Project Outcomes

The project emphasised the opportunity for cross-divisional collaboration, particularly with the integration of
sustainability-related topics and actions into the curriculum. The expansion of student engagements with the on-
campus garden provided meaningful opportunities for students to foster their identities as stewards of the environment,
as well as for upper Primary students to mentor younger peers as well as provide green spaces for exploration. The role
of eco-warriors in modelling and leading learning across the school was spoken about as a highlight by school leaders,
staff, parents, and students as it actively and authentically engaged students in purposeful work. During the team visit,
students spoke with precision and passion about the changes they wanted to make in their community and the world,
recognising the impact that they could have as positive contributors to a sustainable future. Like the students of QIS,
there is clear passion and motivation from key educational staff, who continue to find opportunities for the expansion
and enhancement of learning experiences related to environment and sustainability at QIS. Subject-area
documentation and Curriculum for Life courses reflect increased teacher attention to and focus on environmental
sustainability in the curriculum. Operational staff have been successful in building partnerships with service providers
and external partners to introduce increasingly sustainable practices in the canteen, garden and recycling programmes.
Eco-warriors and Green Team student leaders are taking authentic action within the community to raise awareness and
strengthen adherence to environmentally friendly actions on campus, particularly the expansion of recycling facilities
and the repurposing of materials in different classes.

As the QIS community continues to consider its impact on the globe and the capacity its students have to positively
shape a sustainable future, there is an awareness that this is a priority to be embedded into the day-to-day workings of
the school. In the report and in conversations with the project team, limited staff involvement in environment and
sustainability initiatives surfaced as a challenge to embedding the whole-school framework. Students noted the apathy
of some of their peers, and their desire to see increased engagement and involvement in sustainable practices as well
as environmental stewardship across the student body. Developing a wider range of age-appropriate engagements that
would nurture their peers’ hearts and heads towards environmental stewardship was something that student leaders
said would further improve the QIS community’s work in this area. Environment and sustainability were mentioned by
several parents as concepts new to the broader community, and they were eager to see how QIS could continue to
educate them as well as individuals beyond the school in adopting more sustainable habits and behaviours.

Summary

QIS has prioritised the importance of educating staff, students, and parents in the areas of environment and
sustainability. Led by a core team of adults and students, the school’s eco-warriors see themselves as advocates for a
green future and are eager to lead this work from a place of optimism and hope. The expansion of recycling provisions
across the campus and the intentionality of sustainable repurposing of materials and resources are evidence that QIS
takes seriously the community’s capacity to act and operate in more sustainable ways. Initiatives such as the reduction
of single-use plastics in the cafeteria have served as opportunities to educate the parent body on how sustainability
relates to the development of global citizens at QIS. Looking ahead, students will benefit from increased opportunities to
engage with rich and robust content related to environment and sustainability that could be integrated into the
curriculum. Considering age-appropriate topics such as environmental entrepreneurship, sustainability ethics, and
individual responsibility in particular could support students to develop their identities as stewards of the environment
across every grade and in multiple subject areas.
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Commendation

Recommendation

Project 4 - Project team and key staff for the vertical
articulation and development of an environment and
sustainability framework to implement sustainable
practices across all sections of the school.

Project 4 - Eco-warriors and Green Team for their
socially responsible leadership in modelling and
teaching their peers, both younger and older, to
increase student adherence to eco-friendly practices
and behaviours.

Project 4 - The operations and facilities staff for their
procurement and sourcing of external partners to ensure
that sustainable initiatives, such as the reduction of
single-use plastics, can be actualised.

Project 4 - JPD groups and teachers continue to integrate and
embrace environment and sustainability practices across the
whole school curriculum so that, at every year level, each
student nurtures environmental stewardship as a facet of
their identity as a global citizen.
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Conclusion

Qatar International School (QIS) is congratulated for the commitment, passion, and authenticity with which it has
undertaken this CIS Pathway 2 accreditation process. The preparation of the self-study report and accompanying
documentation has been thorough, providing the visiting team with a comprehensive insight into QIS’s approach to the
process. Equally appreciated has been the engagement, accessibility, and flexibility of the community throughout the
team evaluation visit.

The developments that have taken place over the course of the self-study and the priorities that have been identified as
next steps for each project demonstrate a commitment to the Pathway 2 process, and to the deep dive focus on global
citizenship and intercultural learning. The evaluation team wishes to acknowledge the approach QIS has taken to
fostering a “no finish line” mindset towards each of the project themes and outcomes, and the evidence shows that the
work done to date has already resulted in positive and systematic change. The goals and outcomes intended for each
project, coupled with the attention placed on specific future aspirations and questions to guide the team’s inquiry
demonstrate the intention and desire to sustain these initiatives so that each becomes a part of the fabric of QIS.

It was clear that the Pathway 2 framework has been applied in service to the vision and core values of QIS and its strong
identity as an international school. Owner H.E. Sheikh Khalid bin Ali Al-Thani and his son, H.E. Sheikh Abdulrahman bin
Khalid Al- Thani, both spoke about the importance of continuing to build upon QIS’s reputation for excellence through
the accreditation process; their commitment to global citizenship and intercultural learning as central elements of the
school’s identity was echoed by senior leaders, educational faculty, operational staff, parents, and students.

In the Year 6 to Year 7 Transition project, the focus on how to best support students in experiencing a smooth
progression from year 6 to year 7 was evident. This project was driven with academic and social emotional welfare in
mind, and the transition experience has been expanded to one that now stages and scaffolds a variety of experiences for
QIS students. The opportunity to use this transition process as a template for strengthening student transitions across,
into and out of the school will continue to be an area of focus for leadership and teachers in both divisions.

The need to systematically expand the teaching of digital citizenship practices in light of a fledgling bring your own
device (BYOD) programme and within an evolving landscape of technology was captured within the development of the
QIS digital citizenship framework. The thoroughly researched and referenced framework has supported students to be
able to articulate key skills and dispositions of a digital citizen, demonstrate their ability to use technology ethically and
responsibly, as well as teach their peers how to do the same. Staff and students will need to continue to be supported in
understanding the dynamic nature of technology and how to use new tools and platforms in appropriate and meaningful
ways.

Environment and sustainability are key to the development of global citizenship and intercultural learning at QIS, and the
passionate staff and students who lead this work are committed to helping all members of the community contribute to a
green future. Practical steps have been taken to reduce, reuse, and recycle on campus as well as celebrate garden
spaces as learning labs for the youngest learners. The systematic expansion of curriculum integration that challenges
students to connect to their identities as stewards of the environment with their heads as well as their hearts will help
further realise the school’s goal of making a positive impact on the environment within its local and global community.

The dynamic and comprehensive approach QIS has taken to nurturing student leadership skills and competencies stands
out as an exemplary model for how schools can foster these identities for all learners. The best evidence of this sits with
the students themselves, who spoke with passion and pride about how much they had grown as leaders and as people
through the wide range of leadership experiences, workshops, and engagements available across the school. With a
desire to ensure that every child can see themselves as capable of leading others, the work around student leadership
that QIS is engaging in has the potential to shape the current and future communities in which its students are thriving
members.

The CIS visiting team members would like to thank the entire QIS community for welcoming them into their school and
for the support that was offered throughout the planning and delivery of the team evaluation visit. In particular, the
team thanks Academic Principal and Accreditation Coordinator Andy Dunlop and Human Resources Manager Shekoofeh
Qazvin for their efficient communication and responsiveness. The team trusts that the shared commitment to the QIS
vision, values, and global strands demonstrated through this Pathway 2 accreditation process will remain foundational to
the school as it undertakes its next stages of growth, and the team wishes the community great success as it embarks

on the journey ahead.
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